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Helping Students
With Disabilities
Transition to College

21 Tips for Students With
LD and/or ADD/ADHD

David I. Cannor




Making the transition from. high school
to college poses challenges for most stu-
dents, Moving from the secure regulats
ed world of secondary education irto
an unfariliar ervironment that
requires greater independence, autono-
my, and personal decision making car
be a destabilizing experience. Mancg
{ng this change can make stedents

with disabilities feel even more anxious

and overwhelmed, The 21 tips featured
in.this article are intended 1 help
counselors, teachers, and parents sup-
port kigh school students with disabili-
.tz‘es in preparing for this mransition. By
previewing rhese strategies, teachers
and parents can increase student
owareness, of siteations they will
encounter, help them play an active
role in making important decisions,
arid guide them toward o greater
chance of success.

Increasing numbers of students with
disabilities are pursuing postsecondary
education. The number of students
with learning disabilities {LD) attend-
ing college has more than tripled in the
last 3 decades (Stodden, Conway, &
Chang, 2003). An estimated 23% of
students with LD eoroll in a 2-year col-
lege program, with 11% attending a 4-
year institutiont (Wagner, Newmai,
Cameto, Garza, & Levine, 200%).
Simidlarly, 309% of students with atten-
tion deficit disorder/attention deficit
hyperactivity disorder (ADD/ADHD)
enrall in 2-year college programs, and
6% atterid 4-year institutions (Wagner
et al., 2005). However, the transition to
a postsecondary education environ- .
ment dan make students with LD
and/or ADD/ADHD feel anxiois and
overwhielmed (Cohen, 2004; Cohn,
1998; Lee & Jackson, 1992; Sandler,
'2008). Only 28% of these students
manage to graduate, which s approxi-
mately half of the graduation rate for
students withoitt disabilities (Gregg,
2009),

Such scbering statfstics indicate the
numerous difficulties that stdents
with LI} and/or ADD/ADHD face when
transitioning 0 and negotiating the
compiex demands of college. College
requires students to respond io an
increase in the volume and complexity
of academic work (Lindstrom, 2007);
manage “standard” classes such.as
Freshman Compaosition (Clinton &
Highee, 2011; Hadley, 2007}; leamn
Jargely via lecture format; despite the
growth in technology-based options
(Kornarrajie & Karau, 2008); meet sec-
ond-language requirements (Madaus,
2003); study with professors whose
support of students can be unpre-
dictablé (Ginsberg & Schulte, 2008);
and maintain an acceptable grade point
average (DaDeppo, 2009), Many stu-
dents with LD and/or ADD/ADHD
begin college unprepared to manage
what might be-the most significant

greater: prabability for success, teach-
ers, counselors, administrators, and
parents can ensure students address
critical sitnationis while they are still

in high scheol and can make them

aware of potential issues they might

_encounter in college and in‘the job

market. Consider how you can use the
following 1 tips to assist students
with LD and/or ADD/ADHD to pre-
pare for the transition to college.

1. Be Comforfable With
the LD and/or ADD/ADHD
Clussification
Many students have negative associa-
tlons with being labeled disabled and
receiving special education services
(Moomney, 2008). However, studenis
whi are able to shift this original dis-.
position and “reframe” their under-
standing (Reiff; 2004, p. 185).come to
see how LD and/or ADD/ADHD is not

Many students with LD and/or ADD/ADHD begin college
unprepared to manage what might'be the most significant

demand placed upon them: to shift from others leading

their learning to stadents leading their own learning.

demand placed upon them: to shift
from others leading their learning to
students iéading their own léarning.
Student success is dependent on stu-
dents knowing the full range of sup-
ports available to them--from technol-
ogy to personnel.

Students with LI} and/or ADD/
ADHD mieed to learn te be dufchoinous
in their decision making while they are
still in high- school, so they will be
ablé to use these skills when they
entei collegé. The need for autdnomy
is best described in the words of a col-
lege student with LE: “It’s not like

high school. Most classes are 50 big

nobody cares about you; they don’t
even know who you are. Nobody will
say.anything until théy are ready to
kick you out” (Trainin & Swanson,
2005, p. 271).

To help students play an active mle

in making important decisions for a

primarily an academic deficit, but
rather an integral part of whao they are
and how they operate in the world
{Mortirore & Crozier, 2006; Olney &
Kim, 2001}, To facilitate this, albeit a
major undertaking, students can be
part of a support group (Luna, 2003);
seek an accomplished college student
mentor with a similar disability
through an organization such as
Project Eye-to-Eye (http://www
.pmjecteyetoeye.mfg/"}, for encourage-
ment and support; and learn ahout
neurodiversity as a way of accepting
how normal human variation is—

‘instead of seeing differences as abnor-

mat (Armstrong, 2010).

2. Acdmowledge Strengths
and Arcos of Need

Teachers and parents can help guide:
students with LI} and/or: ADD/ADHD
to identify the skills in which they are
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Table 3. Laws That Ensure the Educational Rights of Students With

Disabilities

Law B
Individials With
Disabilities Education
Act (IDEA, 2006)2

process.

K-12 school districts are required to provide a free and
appropriate public education to all students with dis-
abitities.

Guarantees students with disabilides have the right to
riondiscriminatory assessment, confidentiality, and dae

Individualized education programs (I£Ps) can include
accommodations and testing modifications.

Section 504 of the
Rehabilitation Act of
1973 (2006)

Colleges are required to make their programs accessible
to qualified students with disabilities. '

Colleges are required to make reasonable accommoda-
tions for students with disabilities that impact their
ability to participate in college.

I a college receives federal funds (regardless of
whethier it is public or private}, it must be accessible to
qualified students with disabilities. However, private
schools are not held to the same level of requirementis
as public schools,

ADA Amendments
Act of 2008 {ADAAA,
2009)

The 1990 Americans With Disabilities Act prohibited
discrimination against individuals with disabiiities in a
variety of settings, including any entity that received
federal ftnds (Le., colleges and universities). The
ADAAA expanded the spectrum of disabilities that may
be eligible for accommodations; its updated language
alse applied to Séction 504, through a “conforming
amendinent.”

- Note. ADA = Americans with Disabilities Act.

AREA provisions terminate at high scheool graduation or at age 22, so students with
disabilities carnot claim rights under this provision when in higher education.

proficient and the content aréas where
they excel. This information should be
counterbalanced with seli-knowledge
of the skills and content areas in
which they struggle (Milsom & Hart-
ley, 2005). By using their proficient
skills (e.g., organizing, asking ques-
tions, or thoroughly preparing) in
classes where they might struggle with
content, students can hone their abili-
fies to self-assess, self-strategize, and
problem solve—allowing them to self-
manage.

For example, students who are
visual Jearners but struggle in recalling
voluminous amounts of information in
a history class can make one-page
concept maps with icons to help high-
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light the importance of and organize
information, creating effective study
aldes. This can be done free-hand or
by using technology (Mortimore &
Crozier, 2006), including Internet-
based programs such as https://
bubbl.us/, designed to help students
hrainstorm, or readily available organ-

izers such as those at http://my.hrw

.com/nsmedia/intgos/html/igo htm.

In addition, students can research their
own learning styles (http://members
.shaw.ca/mdde6l 5/Irnstylsquiz? i)
and multiple intelligence affinities
(http:/ /wwrw literacyworks. org/mi
Jassessment/findyoursirengths.html)
with a view to improving their
learning process.

3. kearn About the College
Disability Services Office

Section 504 of the Rehabilitation Act of
1973 (2006} ensuzed the civil rights of
people with disabilities. As part of that
legislation, ail colleges that receive any
type of federat funding are required by
law to have disability services on cam-
pus for students with disabifities (see
Table 1). A student’s request for
accommodations and support services
is verified by thig office, which then
approves relevant support from a range
of possibilities {e.g., alternative testing
arrangemerits, priority registration,
assistive technology services, readers,
note takers, sign language interpreters).
The campus disability services office
also prepares a document notifying
professors of accommodations required
by the student (without disclosing the
specific disability}—aithough it is often
the student’s responsibility to give the
information to the professor.

4. Practice Making Decisions

A central geal of education for all indi-
viduals, including those with LD
and/or ADD/ADHD, is to develop
autonemy (Hadley, 2007). Students
should have opportunities to practice
their decision-making skills consistent-
ty throughout high school and in differ-
ent settings {i.e., home and communi-
ty). Students can ponder hypothetical
scenarios about commonplace prob-
lematic situations pertaining to the aca-
demic, social, aud financizl realms of
college life. Simple decision-making
strategies may include considering
such things as

v’ The pros and cons of selecting a
course load.

v Ramifications of different decisions
pertaining to personal budgeting.

v Prioritizing choices in social situa-
tions.

¢ Learning to make a “Plan B.”

In preblem. solving around these sce-
narios, students with LD and/or
ADD/ADHD can come o recognize the
highly personal nature of how individ-
vals respond to the demands of college
{Troiane, 2003).



5. Read “College Success
Stories™
Studerts with LD and/or ADD/ADHD
are experts on their own lives, Several
have survived coilege and shared their
experiences in the form of “how-10”
books that are informative, useful, and
decidedly from an “insider’s” point of
view (Sandler, 2008; see Table 2). This
peer-to-peer approach is often writfen:
in an engaging manaer and infused
with the right amount of empathy, wit,
and know-how, frequently focusing
upon gerious situations that are cast in
humorous ways to help keep things in
perspective (Mooney & Cole, 2000).
Students with significant difficulties in
reading can get these books on tape
{Nelson & Lignugaris-Kraft, 1989) or
use a text-fo-speech program.

6. Know Student Rights
Before Attending College

Students who have documented
accommedations throughout their earli-
er school years can usuaily receive test-
ing accommodations when taking cel-
lege éntrance exarns such as the SAT or
the ACT (Beale, 2005]). These same
accommodations can be secured in
general at postsecondary institutions,
through the eampus disability services
office. Students should be aware that
rights to accommodation during any
testing, however, does not mean
diminution of their own responsibilities
to prepare for the test. ‘

7. Know Student
Responsibilities Before
Attending College

With greater dutonomy comes

increased self-responsibility. Indi-

viduals with LD and/or ADD/ADHD
intending to go to college should know

" about the federal regulations that affect
them, including what kind of assis-
tance they perscnally require {the more
specific, the betfer)-and be able to
provide documentation fo substantiate
their claim (Beale, 2005). The burden
of proof is on the student to have his
or her disability verified (Madaus &

Shaw, 2006). Students should maintain

nformation throughout high schogl on

their school-based assessinents and be
prepared to share & with the cdmpus

Table 2. College “Success Stories”

Jonatban Mooney and David Cole’s
- Learriing Outside the Lines: Two wy
League Students with Learning
Disabilities and ADHD Give You the
Tools for Academic Success and
Educational Revolution (2000)

Two stidenis who graduated top of
their class from Brown University tefl
their tales and give advice on ways to
maximize control over the educational
experience and celebrate huyman
diversity.

Michael Sandler's College Confidence
with ADD: The Ultimafe Snccess
Manuaal for ADRD Sindents, from
Applying to Acadernics, Preparation to
Social Success and Everything Else You
Need to Know (2008) '

A comprehensive, user-friendly book
designed in “bite-size chunks” that
addresses how to succeed in all
aspects of college and in life.

Chrigtopher Lee and Rosemaxy
Jackson’s Faking It: A Look info the
Mind of a Creative Learner {1992)

The story of one boy’'s frustration
with school experiences in which he
learned to “get by,” how they did not
prepare him for college, and what he
had to do to sucteed there,

Pano Rodis, Andrew Gamrod, and Lynn
Boscardin’s Learning Disabilities and
Life Storizs {200%)

The editors feature 13 autobiographi-
cat chapters of college students with
LD and/or ADD, Each person shares
their highly persenal account of how
they learn has impacted their liveg--
and what they do to be successful in
college.

disability services office. Once this
information is shared, students will be
notified of their status (l.e. “officiaily”
recognized as having a disability), the
accommaodations they are entitled to,
and possible optional services that

exist at the college, such as access to a

writing center, priority to quiet areas of
the library, and so on.

8. Toke a College Course
While in High School
Taking a college class as part of a high
school~college collaboration (Foley,
2006; see University of Pittsburgh,
2006, for example} permits students 1o
gauge the difference between typical
high'school work and expected levels
of college work, helping them prepare
to meet increased standards. Many uni-
versities extend their facilities so that
high school students can fake a class

-online of attend specific sessions on

campus. & student with LD in reading
camprehenéion who is a whiz in math-
ematics can find a course to his or

her liking, as can an entrepreneurial-

minded student with ADD/ADHD who
can take a class in business. Such
school-to-college links may influence
high schoot students in their choice of
selecting the college they have attend-
ed part-time, especially if they have
developed personal contact with sup-
portive staff and faculty there.

9. Participate in Precoliege
Academies

High school students with LD and/or
ADD/ADHD who visit college campus-
es describe their experiences as valu-
able to understanding the academic
differences between both settings
{Kato, Nulty, Olszewski, Dooiittde, &
Flannery, 2006}, A visit can consist of
an intensive, day-long schedule inelud-
ing time for students with individual-

‘ ized education programs (IEP) to meet

with personnel from the disability serv-
ices pffice. Students should align any
additional support services {e.g., voca-
tionial rehabilitation) with other key
cotlege contacts and offices. Apother
option is for school faculiy or parents
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Table 3. Success Skills for College

management ;

“Test taking -

Reducing -
stress

Plot assignments, tests, and othér commitinents on iﬁaper or
electronic organizer to see the long-term schedule “at a
glange.”

Schedule time to study every week, and before midterms

and. finals. Err on the side of overbudgeting time; if you end
up not needing it then it's a reward,

Create a daily schedule based on the fluctuating demands of
classes.

Prioritize “to-do” items by placing them on an Adist, B-list,
or C-list,

“Self-check-in” at different fimes throughout the day (e.g.,
make a4 mental list of what needs to be done wiiile taking a
shower).

{edrn to be comfortable in saying “no” to social invitations
tiat conflict with your study plans.

Budget plenty of time.

‘Research sources, make hard copies, and write notes on
them.

Use prewriting activities o explore ideas abbut what you
want to say.

Write an outline, including the estimated number of pages
for each section. Share this with your professor.

Write a rough draft {or two} before a final version.

Uilize support services available from the campus writing
center and departmental peer tufors.

Quickly review the entire test before answering anythmg
make notes on anything you may forget.

Budget time for each section, as well as some at the end to
review your work.

Read directions carefully; circle or underling egactly what is
being asked.

Answer the easiest questions or sections first.

Answer all questions, unless you are penalized for wrong
ANSWErs.

Use lists to keep organized, and take pleasure in crossing
off completed items.

Manage anxiety as best you can; use relaxation techniques
sucly as deep breathing, meditation, self-affirmations, etc.

Focus on the passible positive outcomes of a situation; do
not dwell on negative thoughts,

Cultivate healthy habits of eating and exercise,

Use visualizafion techniques to temporarily fmagme bemg
in a preferable place.

Balance study with recreational “rewards™ such as meeting
friends for coffee or going to the movies.
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to arrange a visit for students with LD
and/or ADD/ADHD to visit freshman
college classrooms as early in their
high school career as possible, with
follow-up discussions with students
and faculty on campus in areas of
interest.

1&. Develop Essentick Sidils

Study skills taught and practiced in
high school help prepare students for
the increased rigor of college (Codnor
& Lagares, 2007). Explicitly teaching
students with LD and/or ADD/ADHD
in high school to crganize when and
how to complete assignments, as well
as how to ranage time, can provide a
strong foundatien for using these skills
in college (see Table 3; http://www
.academictips.org; Lagares & Connor,
2009). These skills should be taught
explicitly across content-area classes.
For example, a student can prepare for
assignments by blocking out time on a

- calendar several days before the due

date {depending upon the length of
assignment) and by minimiziag or
eliminating social engagements. In
preparing for an assignment, students
can reduce distractions in their study
envircnipent by secking an al{ernative
envircnizent (such as a quiet space in
the libzary), selecting apprepriate docu-
ments beforehand, and cutlining the
response in a bulleted format before
writing a first draft.

11. Align Stedy Skills fo
Spedific Classes

Although it is useful for students with
LD and/or ADD/ADHD to learn a vari-
ety of sirategies, it is more important
for them to develop the ability of
matching the best strategy to a specific
assignment. Students who are able to
actively determine what they need to
do and why they need 1o do it are
inciined to develop a strong sense of
autonomy {Allsopp, Minskoff, & Bolt,
2005). For example, a student who is
easily distracted in classes invoiving a
lot of note-taking can employ a variety
of strategies {e.g., | SWAM, FP 123,
and TASSEL; see Table 4).




Table 4. Strategies for Note-Taking in Clusses With Dense Content

H INTEGRATE previous notes and readings

§ - 8IT close to the teacher

W - WRITE down everything :

A - ANALYZE verbal, nonverbal, and body language
M - MONITOR for attention

To help take notes when the
mstructor 1alks fast.

-

P PREPARE to take notes

P - PLAY the tape in small sections
1 - Listen ... for meaning

2 - Listen ... and take notes

3 - Listen ... and review

To help take notes from a
faped lecture.

T - TRY not to doodle while taking notes
A - ARRIVE at each class prepared

§ - SIT near the front of the classroom

8 - SIT away from friends

E - END daydreaming

L - LOOK ai the teacher

To help focus and reduce
distraction when taking
notes,

12, Make Connections Among
Classes

Just as strategies can be selected to
match a specified task, they can also
be generalized ameng courses. Once
accHmatized to the content and format

13. Utilize Peer Totor Services

The campus disability services office
might offer the possibility of a peer
tutor on a weekly basis for students
with LD and/or ADD/ADHD, as do
some academic departments.

in learning to prepare for tests by blocking time,

creating a review plan, and using memory-based strategies

for all courses, students cultivate good study habits that

inciease the likelthood of acadeniic success.

of all their clasaes, students with LD
and/or ADD/ADHD can make connec-
tions to develop a set of preferred
strategies to use with most of their
classes. For example, time manage-
ment and test-taking strategies can he
used in every course (Kirby, Silvestri,
Allingham, Parrila, & LaFave, 2008). In
learning to prepare for tests by block-
ing time, creating a review plan; and
using memory-based strategies for-all
courses, students cultivate good study
hiabits that increase the likelihood of
academic success,

However, it is imiportant to note that
the most effective approach to peer
tutoring 15 foi students with disabili-
tigs 10 actively play a collaborative
role n developing strategies guided by
the tator to help them strategize
{Butler, Elaschuk, & Poole, 2000), For
exarnple, a student who struggles to
determine what Is Important in
assigned readings should specifically
identify this area to- work on with his
or her tutor, actively describing what
methiods have been successful and
unguccessiul to-date.

Nate. Adapted with permission from the Learning Toofbox (ittp://coejmu.edu/LeamningToolbox/notetaking. htmi). The Learning
Toolbox has descripiions of each of these strategies, as well as ‘other note-taking approachies. .

14, Use informal Peer Menlors

College is a place to develop friend-
ships with diverse people. Students
with LD and/or ADD/ADHD can culii-
vate friendships with a peer who
understands their struggles in certain
academic areas in high school or in
the community. Informal peer mentors
have often proven valyable to students
with LI and/or ADD in discussing and
reinforeing aspects of various classes
{(Kisby et al., 2008}, Note thar this can
be a reciprocal arrangement in that
students with LD and/or ADD/ADHD
who excel in different areas—acadern-
ics, sports, or arts—can in turn mentor
their peers. In college, counselors (e.g.,
from the school’s counseling services
office, academic advisors, or disability
gervices) can play an important role in
introducing mozé experienced siudents
WO can serve ag peer mentors.

15. Access Class Notes

Many students have difficulty taking
derailed notes, and there are various
ways (o amelorate this, including
using a tape recorder, accessing notes
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from a note-taker, sharing or reviewing
notes with trusted peers, or requesting
a copy of the professor’s notes (Had-
ley, 2007}, The majority of universities
provide cngoing information and pre-
fessional development for faculty
members 0 ensure that they know
why and how to accommodate stu-
deats with disabiiities (Salzberg, Hard-
man, Price, & Morgan, 2002}, It is
worth mentioning, however, that
although accommodations are legally
guaranteed, some individual professors
still are resistant providing them-—
causing students to either challenge
professors or reluctantly accept the
terms (Ryan, 2007). It is useful to
interpret a challenging situation with a
professor as an opportunity to problem
solve. Despite increased awareness
and professional development, some
professors often do not know how to
support students with disabilities. By
suggesting solutions such as the pro-
fessor preposting materials on the
class web page one day in advance,
students can help guide faculty to
understand ways of working together
to ensure maximum access to the cur-
ricutum. Further, explaining legal
accommeodations such as making -an
audio presentation that is the equiva-
lent in content {o written work expect-
ed in class, students help guide faculty
to understand accommodations
required of thera. If all good-faith
attempts fail, students should discuss
the situation with the campus disabili-
ty services coffice.

6. Evaluate a Professor
Before Toking the Cass

Students with LD and/or ADD/ADHD

may feel more anxious than their peers.

witheut disabilities when interacting
with a professor and feel unsure of
bow that professor will respand to a
request for accommodations. However,
there are several ways fo find out who
are the most understanding and sup-
portive professors. The first option is
to have a direct conversation with the
possible professors and ascertain the
level of recepiivity toward students
with disabilities in their classes.
Anather way i3 to consult with the
campus disability services office,: as

they will know which professors have
been deemed particularly receptive
toward stadents with LD and/or
ADD/ADHD and which have not
{Cornett-DeVito & Worley, 2005).
Another way fo find out more about
professors is simply being part of 3
student network that informs each
other of allies and obstacles. Addi-
tionally, there are many web pages in
public domains that share information
about professors and their practices.
Generally speaking, this suggestion is
not meant to infer that students with
disabilities-seek out less rigorous
courses than their peers, but tather
gauge the degree of understanding par-
ticular professors may hold toward
them.

17. Use the Benefils of
Technology

Methods of teaching and learning
within college have changed sig-
nificantly due to the increased use
of technology. Students with LD
and/or ADD/ADHD can choose the
types of classes they prefer, including
otdire anid hybrid courses that allow
studerits to fulfill class assignments
asynchroncusly. Utilizing assistive

‘technology such as screen readers can

help students to process large quanti-
ties of text in auditory form (Hecker,
Bumms, Elkind, Elkind, & Katz, 20023,
Whether it is using a digital tape
recorder, veplaying podcasts, or main-
taining a digital organizer, students
with LD and/or ADD/ADHD have
options to help them organize and
manage thels work.

18. Consider the Benefits
of Self-Disclosure

it is important for students to koow
that their rights i college include the
right not to reveal their disability to
any faculty or staff member~-and some
students believe it beneficial to con-
scionsly shed a label that makes them
uncomfortable. However, this strategy
can prove t© be counterproductive if
students try to go it alone only to dis-
cover late in the semester that, in order
to succeed in classes, they actually de
need accommodations. Individuals
with 1.0 and/or ADD/ADHD can regis-

ter with the campus. disability services
office at any time during their college
career, However, In general, there is a
greater likelihood of success if students
self-identify early in their college
careers (Janiga & Costenbader, 2002).
Students whe fee] they cannot cope
with their workload can meet with a
counselor to strategize how to better
marndge the demands of college (Getzel
& Thoma, 2008). All students should
be aware of the college student code of
conduct for clear delineations of their
rights and responsibilities,

19. Take Responsibility for
One’s Ouwn Education

Once registered, it is vital for students
with L2 and/or ADD/ADHD to main-
tain an ongoing relationship with the
carnpus disability services office; the
advisers and counselors employed if
these offices are often important advo-
cates and allies. They can assist in
many ways, including advising about
courses, facilitating preferential regis-
tration, and resolving problems with
professors (Durodove, Combes, &
Bryant, 2004). Students should make
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from a note-talker, sharing or reviewing
notes with trusted peers, or reguesting
a copy of the professor’s notes (Had-
ley, 2007). The majority of universities
provide ongeing information and pro-
fessional development for faculty
members to ensure thdt they know
why and how te accommaodate stu-
dents with disabilities (Salzberg, Hard-
man, Price, & Morgan, 2002). It is
worth mentioning, however, that
although accomimodations are legally
guaranteed, some individual professors
still are resistant providing them—
causing students to either chailenge
professors or reluctantly accept the
terms (Ryan, 2007). It is useful to
interpret a. challenging situation with a
professor ag an opportunity fo problen:
solve. Despite increased awareness
and professional development, some
professors often do not know how to
support students with disabilities. By
suggesting solutions such as the pro-
fessor preposting materials on the
class web page one day in advance,
students can help guide faculty to
understand ways of working together
to ensure maximum access 1o the cur-
riculum., Further, explaining legal
accommodations such as making an
audio presentation that is the equiva-
Ient in content to written work expect-
ed in ¢lass, students help gulde faculty
tg understand accommodations
required of them. If all good-faith
atternpts. fail, students should discuss
the situation with the campus disabili-
ty services office.

16. Evaluate a Professor
Before Taking ¥he Class

Students with LD and/or ADD/ADHD
may feel more anxious than their peers
without disabilities when interacting
with. a prefessor and feel unsure of
how that professor will respond to 2
request for accommodations. However,
thete are several ways to find cut who
are the most understanding and sup-
portive professors. The first option is
to have a direct conversation with the
possible professors and ascertain the
tevel of receptivity toward students
with disabilities in their classes.
Another way is to consult with the
carnpus disability services office, as

they will know which professors have
been deemed particularly receptive
toward students with LD and/or
ADD/ADHD and which have not
{Cornett-DeVito & Worley, 2005).
Another way to find out more about
professors is simply being part of a
student network that informs each
other of allies and obstacles. Addi-
tionally, there are many web pages in
public domains that share inforiation
about professors and their practices.
Generally speaking, this suggestion is
not meant to infer that students with
disabilities seek out less rigorous
courses than their peers, but rather
gauge the degree of understanding par-
ticular professors may hold toward
them.

17. Use the Benefits of
Yechnology

Methods of teaching and learning
within college have changed sig-
nificantly due to the increased use
of technology. Students with LD
and/or ADI/ADHD can chobse the
types of classes they prefer, including
ontine and hybrid courses that allow
students to fulfill class assignments
asynchronously, Utilizing assistive
technelogy such as screen readers can
help students to process large quant-
ties of text in auditory form [Hecker,
Burns, Elkind, Elkind, & Katz, 2002).
Whether it is using a digital tape
recorder, replaying podcasts, or main-
taining a digital arganizer, students
with LD and/or ADD/ADHD have
options to help them organize and
manage their work.

1 8. Consider the Benctils
of Self-Disclosure

1t iy important for students to know
that their rights in college include the
right not to reveal their disability to
any faculty or staff member—and some
students believe it beneficial to con- -
sciously shed a label that makes them
uncomfortable. However, this strategy
can prove to be counterproductive if
students iry to go it alone only to dis-
cover late in the semester that, in order
to succeed in classes, they actually do
need accominodations. Individuals
with LD and/or ADD/ADHD can regis-

ter with the campus disability services
office at any time during their college
career. However, in general, there is a
greater likelihood of success if students
self-identify early in their college
careers {Janiga & Costenbader, 2002).
Students who feel they cannot cope
with their workload can meet with a
counselor to strategize how to better
manage the demands of coliege (Getzel
& Thoma, 2008}, All students should
be aware of the college student code of
conduct for clear delineations of their
srights and responsibilities.

19. Take Responsibility for
One’s Own Educotion

Once registered, it is vital for students
with LD and/or ADD/ADHD to main-
tain an ongoing relationship with the
campus disability services office; the
advisers and counselors emploved in
these offices are often important adve-
cates and allies. They can assist in
many ways, including advising about
courses, facilitating preferential regis-
tration, and resolving problems with
professors (Duredoye, Combes, &
Bryant, 2004}, Students should make

TEACHING Excermionar, CHILDREN | Mav/JUNE 2012 23



an appointment in person with the
coordinater of the campus disability
services office, and build a personal
relationship with those who could be
their biggest advocates as challenges
arise over time (Janiga & Costenbader,
2002).

20. Cultivate Individval Talént

Cotlege is a place for students o grow
in many ways, including cultivating
abilities and talents {Heiman, 2008).
Often, the emphasis on the “dis” in -
disability can overshadow what a stu-
dent with LD and/or ADD/ADHD can
do. It becemes buperative, therefore,
that students continue to nurture their
talents and gifts, and receive recogni-
tion and further encouragement. After
all, it is highly likely that a student’s
talent will significantly influence that
student’s choice of job {Levine, 2002}.
So, whether it is becoming captain of
the swim team and managing people

the students with LD and/or ADD/
ADHD who will “come after” (Mooney
& Cole, 2000; Sandler, 2008},

Final Thoughis

This list of 21 suggestions to help sti-
dents with LD and/or ADIY/ADHD
transition into college s far from
exhaustive. It does,~however, apen the
door to begin important discussions
about the many aspects inveived in
this transision. In contemplating these
points, students with LD and/or
ADI/ADHD can begin to strategize for
their own success. Given the difference
in general opportunities and the guality
of life that & college education affords,
it is Incumbent on all of us to support
college students with LD and/or

. ADD/ADHD to lessen thelr souggles

and; help them ultimately succeed in
college {Hamblet, 2011).

Although studertts with LD and/or
ADD/ADHD constitute a sizable pro-

Oiten, the emphasis on the “dis” in

disability can overshadow what a student with
LD and/or ADD/ADHD can do.

{Lee & Jacksom, 1992), cultivating
empathic skills that formed the basis of
a career in counseling (Schmitt, 1994,
or developing advocacy skills and
becoming a public speaker (Moorney,
2008), everyone should nusture and
develop individual strengths.

21. Self-Advocate

Students with LD and/er ADD/ADHD
who have a greater likelihood of sue-
ceeding in epllege are those who exhib-
it.a strong sense of self-acceptances-
including being sufficiently ¢comfortable
in sharing their disability status with
college staff and faculty. The challenge
is to develop specific attributes of
being proactive, assertive, and self-
determined, as these will serve stu-
dents well in their pursuit of actonomy
and the increased likelihood of gradua-
tion (Getzel & Thoma, 20068; Janiga & .
Costenbader, 2002). Further, experi-
ences in schooi and college can serve
as the basis for general advocaey for
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portion of all students with disabilities
who attend college, these tips certainly
are applicable for cocunseling with stu-
dents on the autism spectrur, students
with inteliectual disability, and those
with emotienal or behavioral chal-
leniges. Being comfortable with one's

_disability, registering with the campus

disability services office, utilizing
rescurces available, belng proactive in
organizing a schedule of classes, and
employing customized strategies that
help academic success dre suggestions
relevant to all students with disabili-
ties. Providing students with disabili-
ties with these critical strategies is
essential to ensuring their success in

‘college and beyond-—in life.

References

ADA Amendments Act (ADAAA) of 2008,
Pub, Law No. 110-325, to be codified at
42 10.8.€, 8 12101 (2009).

Allsopp, D. H., Minskoff, E. H., & Bolt, L.
(2005). Individualized course-specific
strategy instruction for college students

with learning disabilities and ADHD:
Lessons learned from a model demon-
stration project. Learning Disabilities
Research & Fractics, 20, 103-118.
hitp:y/dx.dolorg/ 10,1011 /1. 1540-5826
2005.00126.%

Armstrong, T. (2010}, Newrodiversity:
Discovering the extraordinary gifts of
antism, ADHD, dyslexic, and other brain
differerices, Cambridge, MA: Da Cappo
Fress.

Beale, A. (2005). Preparing students with
learning disabilities for postsecondary
education: Theilr rights and responsibili-
ties. Techniques: Conngeting Education
and Careers, 80(3), 24-27.

Butler, 1. L., Elaschuk, C, L., & Poole, 8.
{2000). Promoting strategic writing by
postsecondary students with learning dis-
abilities: A report of three case studies.
Learning Disability Quarterly, 23, 196~
213, hitp://dx.dol.org/10.2307 /1511164

_Clintoh, L., & Higbee, 1. L. (2011}, The

invisible hand: The power of language in
creating welcoming post gecondary learn-
ing experiences, Journal of College
Teaching & Learmning, 8(8), 11~16,

Cohen, A. (2004). Test anxiety and its effect
on the persenality of students with learn-
ing disabilitles. Learning Disability Quar-
terly, 27, 176-184. hitp://dx.doi.org/10
2307 /1393667

Cohn, P. (1998}, Why does my stomach
hurt? How individuals with learning dis-
abilities can use cognitive strategies to
reduce anxiety and stress at the college
level. Journal of Learning Disabilfties, 31,
514-516, hitp://dx.doi.erg/10.1177
FO02221949803100509 ‘

Conior, I, J., & Lagares, C. (2007}, Facing
high stakes in high schoal: 25 succesafud
sirategles from an inclusive social studies
classroom. TEACHING Exceptioral
Children, 40(2), 18-27.

Cornett-DeVito, M. M., & Worley, D. W,
(2005}, A front row.seat: A phenomeng-
logical investigation of learning disabili-
‘tles. Commuricarion Education, 54,
'312-333. htp://dx.doi.org/10.1080
/03634520500442178

DaDepps, L. M. W. {200%). Integration fac-
tors related to the academic success and
intent to persist for college students with
learning disabilities. Learning Disabilities
Research & Practice, 24, 122-131, htip://
dx.dot.org/10.1111 /.1 540-5826.2009
00286 ’

Turodoye, B. A., Combes, B, & Bryant, R.
M. (2004), Counselor intervention in the
post-secondary planning of African
American students with learning disabili-
ties. Professional School Counseling, 7,
133--141.

Foley, N. (2006). Preparing for college:
Improving the odds for students with
learning disabiities. College Sttdenr
Jowrnad, 40, 641-645.



Getzel, §. E., & Thoma, C. A. [2008).
Experiences of college students with dis-
ahilities and the importance of self-deter-
mination in higher education settings.
Career Develppment for Exceptional
Individuals, 31, 77-84. huy://dx.dolorg
/10,1177 /08857 28808317658

Cinsberg, S: M., & Schulte, K. (2008).

Instructional accommodations: Impact of |

conventional vs, social constructivist
view of disability. Joarnal of Scholarship
of Teaching & Learning, 8(2), 84-91.

Gregg, N. (2009). Adolescents and adults
with learning disabilities and ABHD:
Assessment and accommodation. New
York, NY: Guiiford. ’

Hadley, W. M. (2007, Spring). The necessity
of academic accommodations for first-
year college students with learning dis-
abilities. Journal of College Admissions,
9~13,

Hambiet, E. C. (2011). 7 stéps for success:
High school to rollege transition strutegles
for students with disabilities. Arlington,
VA Council for Fxceptiona) Children.

Hecker, L., Burns, L., Elkind, J., Elkind, K.,
& Katz, L, (2002). Benefits of assisiive
reading software for students with atten-
tion disorders. Annals of Dyslexia, 52,
243-272. hitp://dx.dei.org/10.1007
/511881-002-0015-8

Heiman, T. {2006}. Social support neiworks,
stress, sense of coherence and academic
sugcess of university students with learn-
ing disabilities. Socal Psychology of Edu-
cation, 9, 461-487. hitp://dx.doi.og
/10,1007 /511218-006-5007-6

IDEA Regulations, 34 C:FR. § 300 (2006).

Janiga, $. 1, & Costenbader, V. {2002}, The
transition from high school to postsec-
ondary education for students with learn-
ing disabilities: A survey of college serv-
ice coordinators. Journal of Learning
Disabilities, 35, 462-468, 479. hitp://dx
adoi,orgﬂ(}.117’?/00222194026350050601

Kato, M., Nulty, B., Clszewski, B. T., Doo-
little, 3., & Flannery, K. B. (2008). Post-
secondary academies: Helping students
with disabilities transition to college.
TEACHING Exceptional Children, 39(1),
24-27.

Kirby, J. R., Silvestsi, R., Allingham, B. H.,
Parrila, R., & LaFave, C. B, {2008]. Learn-
ing strategies and sindy approaches of
postsecondary students with dyslexia.
Journal of Learring Disabilities, 41,
85-96. hitp://dx.doi.org/10.1177
F002221940731104¢

Komarraiy, M., & Karauy, 8. J. {2008),
Relationships between the perceived
value of tdstructional techniques and
academic motivation. Journal of
Instructional Psychelogy, 35(1), 70-82.

Lagares, C., & Connor, D. J. (2009}, 20 wayvs
to help students prepase for high school
examinations. Intervention in School and
{line, 45, 63-67. htip://dx.dol.org
/10,1177 /1053451209338393

Lee, C., & Jackson, R, {1992]). Faking it: 4
look into the mind of a créative learner.
Portsmouth, NH: Reed.

Levine, M. {2002). A mind at 4 time. New
York, NY: Simon & Schuster.

Lindstrom, 5. H. (2007). Determining appro-

priate accemmodations for postsecondary
students with reading and wiitten expres-
sion disorders. Learring Disabilities
Research & Fractice, 22; 229-236, http://
dx.dol.org/10. 1111 /§.1540-5826.2007
00251

Lina, G, (2003). (Re)writing the discourses

of schooling and of “learning disabili-
ties”: The development of critical Hieracy
in a student action group. Reading &
Writing Quarterly, 19, 253-280. http://
dx.dol.org/10.1080/10573560308211

Madaus, J. W, (2003}, What high school
students with learning disabilities need
to krow about coilege foreign language
requirernents. TEACHING Exceprional
‘Children, 36{2), 6266,

Madaus, J. W, & Shaw, 5. (2006). The
impact of IDEA 2004 on trangition 0 col-
lege for students with learning disabili-
ties. Learning Disabilities Research &
Fraitice, 21, 273-281. hup://dx.
dot.org/10,1111/].1540-3826.2006.00223 x

Milsom, A., & Hartley, M. T. (200%). Assist-
ing college students with learning disabil-
itles transitioning to college: What school
counselors should know. Professional
School Counseling 8, 436-441,

Mooney, J. {2008). The short bus: A journey
beyend normal. New York, NY! Henry
Holt.

Moaney, 1., & Cole, D. (2000), Leurning out-
side the lines. New York, NY: Simen &
Schuster,

Mortimore, T., & Crozier, W. R. (2006).
Dyslexia and difficulties with study skills
in higher education. Studies in Higher
Education, 31, 235-251. http://dx
.doi.org/10.1080/03075070600572173

Nelson, R., & Lignugaris-Kraft, B. (1989).
Postsecondary education for students
with learning disabiiities. Exceptional
Children, 56, 246-265.

Olney, M. E, & Kim, A, (2001). Beyond
adjustment: Integration of cognitive dis-
ability inte {dentity, Disability & Society,
16(4), 563-583. http://dx.dol.org/10
1080/096875901 20059540

Rehabilitation Act of 1973, 26 U.5.C. § 701
et seq. (2006).

Reiff, H. B. [2004]. Reframing the learning
disabilities experience redux. Learning
Disabilities Research & Practice, 19,
185-198. httpr//dx.doi.org/i0.1111
/1-1540-5826.2004.00103.x

Rodis, P, Garrod, 4., & Boscardin, M. L.
(Eds.}. (2003}, Learning disabilities and
life stories. Needhain Heights, MA: Allyn

. & Bacon.

Ryan, J. (2007}, Learning disabilities in
Australian universities; Hidden, ignored,
and unwelcome, Jorwrnal of Learning

Disabilities, 40, 436-442. http://dx.doi
.org/10.1177 /002221 94070400050701

Salzberg, C., Hardman, D., Price, E., &
Morgan, R, (2002). Accommodating stu-
dents with disabilities in higher educa-
tion, participant's handbook (2nd ed):
Preparing facnlry & teaching assistants to
accommodate students with disabilities.
Logan, UT: Utah 5tate University.

Sandler, M. (2008). College confidence with
ADD. Naperville, 11.; Source.

Schmitt, A. (1994). Brilliant idiot: An. auto-
biography of a dysiexic. intercourse, PA:
Good Books.

Stodden, R, A., Conway, M. A., & Chang, K.
B. T {2003). Findings from the study of
transition, technology and post second-
ary supporls for youth with disabilities:
Implications for secondary school educa-
tors. Journal of Special Education and
Techitology, 18(4), 29-43.

~ Trainin, G., & Swanson, L. {2005).

Cognition, metacognition and achieve-
ment of college students with learning
disabilities, Learning Disabilities Quar-
terly, 28, 261-272. hitp://dx.dol.org
/10,2307 /4126965

Trolana, P F (2003). College students and
learning disability: Elements of self-style.
Jaurnal of College Studerit Developrment,
44, 404-419, http://dx dol.org/10.1353
Jesd . 2003.0033

University of Pittsburgh. (2006). College in
high school course descriptions. Retrieved
from hitp://www.asundergrad.pitt
edu/offices/chsp/coursesbrief hrml

Wagner, M., Newman, L., Cameto, R.,
Garza, N., & Levine, P. {2005). After high
school: A first look ab the postschool expe-
riences of youth with disebilities. A report
from the National Longitudinal Transition
Seudy-2 (NIF52). Menlo Park, CA: SRI
International. Retrieved from hutp://www
Tits2.org/Teports/2005_04/nlts2_report
_2005_04_complete.pdf

David J. Connor (New York CEC), Associate
Professor of Special Edvcation, Hunter
College, City University of New York, New
York.

Address correspondence concerning this arti-
cle to David Conner, School of Edueation,
917 West, Hunter College, City University of
New York, 695 Park Ave., New York, NY
10065 (e-mail: deonnor@hurnier.cuny edu).

The quthor would like to thank the three
anonymous reviewers and the editor for their
feedback and suggestions.

TEACHING Exceptionsl Children, Vol. 44,
Na, 5, pp. 16-25.

Copyright 2012 CEC.

TEACHING ExCErTIONAL CHILDREN | May/June 2012 25






